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RIGHTS RESPECTING SCHOOL AWARD 
ASSESSMENT REPORT 
LEVEL TWO 
	School:
	Bervie

	Headteacher:
	Susan Smith

	RRSA coordinator:
	Kayleigh McNab

	Local authority:
	Aberdeenshire

	Assessors:
	David Innes; Maxine Jolly

	Date:
	21/06/13


We would like to thank the leadership team, parents, staff and young people for their warm welcome to the school, for the opportunity to speak with community reps, parents and pupils during the assessment and for the extensive portfolio of evidence detailing the work towards becoming a Level 2 rights-respecting school. Prior to the assessment visit you provided a very comprehensive self-evaluation form and impact evaluation form. It was clear to the assessors during the visit that everyone places a real importance on developing and embedding a rights respecting ethos.

Particular strengths noted by the assessors are:
· Approaches to Global Citizenship, especially interaction with the local community, pupil voice and International Education.

· Polite pupils who are confident and articulate.

· Active involvement of pupils in their learning.

· The positive and welcoming ethos throughout the school.

· Rights respectful behaviour and learning embedded in all aspects of school life – especially evident in interactions between staff and pupils and pupils with each other.

· The role of the school in acting as an ambassador for the UNCRC in the local community.
Standards A, B, C and D have all met the necessary criteria.  Standards B and D are particularly strong.
What is required before attaining Level 2
If any requirements are made, these are listed below. The Accreditation and standards committee will be asked what additional evidence is required. This may be written evidence or a follow-up assessment, usually within the next six months.

No requirements are made

How we recommend Level 2 standards are maintained
These actions are those that have proven valuable in other schools and settings in helping them to maintain and build on their practice at Level 2. The recommendations made by the assessors are listed below:
· Continue planned work on curricula policy review
· Continue with current approaches to promoting UNCRC in the school and wider community, including the local secondary school if possible.

The school context

Bervie School is an average sized primary school with a current roll of 190 pupils.  This includes a number of out of zone pupils.  There are ten full time equivalent staff, providing eight primary classes this year.  There is also a Nursery within the school with a roll of 60 pupils within two sessions per day.

Bervie School is the only school in Inverbervie and is the largest school on the coast between Stonehaven and Montrose.  The school is non-denominational and its catchment area includes the surrounding rural community.   

The Royal Burgh of Inverbervie is situated twenty five miles south of Aberdeen on the east coast.  The burgh offers a wide range of facilities and amenities for the local community. 
The school registered to work towards becoming rights-respecting in February 2011 and attained Level 1 in November 2011.
Assessment information

	Self-evaluation form received
	Yes 

	Impact evaluation form received
	Yes 

	Attendees at SLT meeting
	Headteacher / RRSA coordinator 

	Number of children and young people interviewed
	7 P4s; 24 P5s; 6 P2/3s; 2 P7s; 15 reps of ‘Can Do Council’; 2 P7 pupils also gave a pre-recorded video interview.

	Number of staff interviewed
	5 teaching staff

3 parents

1 community member

	Evidence provided
	Learning walk

Written evidence – extensive folios
Lessons

Pupil work

Displays
Video interview



Summary 
Standard A has been fully met. 
Discussion with the recently appointed Head Teacher provided evidence of her strong commitment to embedding the UNCRC within the school’s policy and practice. The School aims are being revised to reflect the Convention in consultation with all stakeholders – pupils were able to talk about this and were clearly included in the process.  The school has robust systems in place for evaluating impact through questionnaires, monitoring classroom practice, staff meetings, meetings with parents and discussions with pupil groups.  The headteacher commented that “all staff have this embedded in practice – it is inherent in their planning”. Incidents of poor behaviour and exclusions have reduced since progressing towards Level 2. Results from questionnaires indicate that children feel safe and happy in school, and are active participants in their learning and the wider life of the school. 
A number of policies have been reviewed to reference the UNCRC – examples seen included an ‘Infection Control Policy’ linked to article 24, and a ‘partnership with parents’ policy linked to article 29 – many more examples were evident, and the new headteacher is committed to reviewing all policies over the coming months.  RRSA is an on-going feature in the school improvement plan.  Staff have been proactive in visiting other schools to share practice, and a number of staff lead aspects of the school’s Global Citizenship programme – for example a teacher is leading a link with Malawi.  Collegiate time has been set aside for staff within the school to collaborate on effective approaches to embedding the UNCRC in the classroom. The Educational Psychologist has led CPD for all staff, including Pupil Support Assistants, to develop an understanding of meeting learning needs and effective approaches to interacting with children in a rights respectful way. This has contributed to an improvement in pupil behaviour and achievement. The RRSA and the UNCRC have also been the focus of staff meetings and assemblies; staff meetings have been linked to article 3 (best interests of the child)

The school has one elected pupil group - the ‘Can Do Council’. This group takes forward all aspects of RRSA and Eco / sustainability projects. Links have been made with the parent group ‘Bervie School Association’ (BSA) and the pupils and parents have worked together on projects. 
Discussions with pupils and teachers provided strong evidence that teaching and learning about the UNCRC occurs throughout the curriculum, assemblies, stand alone learning and project work.  One example included a recent project on Japan which was linked to the Convention.

There was very strong evidence of RRSA having been sustained and developed - the Head Teacher joined the school at the start of this session but quickly became involved and has worked hard to promote an ethos of respect. The RRSA co-ordinator has been a key driver in moving the school forward, but all staff are committed and have taken ownership. It is worthy of note that the school has totally avoided any link between rights and responsibilities.  

Since attaining Level 1 the school has worked hard to forge links with four other local schools to promote the convention and develop approaches to global citizenship, including a joint Global Citizenship project through GLOW (Scottish schools’ intranet).There is evidence of a systematic and embedded approach to Global Citizenship and the school has a number of International Links, including a sponsored child in the Dominican Republic. The school provided examples of planning and actions to ensure coverage of global citizenship and sustainable development across the school curriculum is linked to the CRC. 

Summary

Standard B is particularly strong. 
Pupil questionnaires indicated that almost all pupils knew about the UNCRC. All the children the assessors met were able to describe key articles and how they impacted on their lives and those of others. For example they were able to link work on Fairtrade with access to education and heath care. They all understood that their rights were universal and unconditional. For example a P5 boy was able to explain that “We are born with rights but some children have rights denied, and this is wrong”. Children were very clear that denial of rights could happen locally and globally, and that children themselves could have an impact on each other’s enjoyment of rights. A P7 girl commented that it was essential that they knew about rights, otherwise “If we were being neglected we wouldn’t know it was wrong.”  During the assessment the P2/3 class were helping to develop a ‘Safe Travel Plan’ and could explain how this linked to their right to be safe and healthy. 
Almost all displays in the school are linked to the UNCRC. A display in the ICT suite links anger management to articles 31 (relax and play) and 36 (Protection from maltreatment). Links are made between curriculum areas and Curriculum for Excellence outcomes – e.g. article 14 (religious freedom) and Religious and Moral Education – ‘being aware of others’ beliefs and practices’. The class register has been linked to article 7 (right to a name). 
The school has taken a number of steps to inform parents about the UNCRC and RRSA - for example through letters, posters, events in school and homework. A literacy guide for parents has been linked to article 29 (goals of education). On entering the school visitors are invited to take an article home with them from a selection in a box at the office. The P2/3 class had participated in a poster competition linked to the UNCRC. Parents also spoke about the homework tasks which had involved children researching into a news article and linking this to UNCRC. The BSA had also worked with the children on a Gala Day linked to sustainability and promoting the UNCRC. 

Parents participate in pupil groups and their views on wider school life are sought and acted upon.  One of the parents who met with the assessors was able to explain how her P2 child was applying knowledge of the convention out of school. Parents felt that since achieving Level 1 the behaviour of the children had continued to improve, and that this was particularly evident on trips out of school. 
Opportunities to learn about the UNCRC are identified in many areas of the curriculum.  For example the P5 class had linked their project on the Titanic to an investigation into the lives of children on board, and how different classes of passengers would have different rights. Another example involved linking science work to sustainability and article 24 (clean environment). 
Pupils were able to make links between global citizenship issues, sustainable development and the UNCRC.  A P7 research project on India had involved the children in learning about the many different lifestyles and cultures in India, and by linking this to the UNCRC children had a much deeper understanding of similarities and differences – they were also highlighting issues around article 9 (separation from parents) and 30 (enjoyment of own culture). They fully appreciated that there was poverty and inequality in all areas of the world, and had not developed stereotypical views of developing countries. The children and staff were fully aware of how issues such as Fairtrade, sponsor a child and eco-schools all linked to UNCRC -  a display on their sponsored child was linked to article 28 ( education) and 29 (goals of education). 

Summary
Standard C has been fully met. 
Charters based on UNCRC and clearly linked to specific articles were in all classrooms. Pupils had also been involved in developing a whole school and playground charter, linked to articles 23 (full life for children with disability); 24 (health and environment); 28 (education); and 31 (relax and play). Pupils were able to explain how the charters were developed, and both staff and pupils believed they helped promote positive behaviour.

Pupils felt they were treated with respect by school staff, and it was evident to the assessors that interactions between staff and pupils were polite and mutually respectful. This view was also emphasised by the Head Teacher, and has been a focus for staff development. Parents, pupils and staff noted that since achieving Level 1 of the award there had been further improvements in pupil behaviour. 

The children listened well to each other, and had many opportunities to collaborate and work together, and to make choices in their learning. During the assessment we observed pupils working co-operatively in groups and reflecting on their projects. They were able to talk about the skills this required and the importance of listening to each others’ opinions, linking this to the wider world of work. For example the P5 class linked their planning of their Titanic topic to Article 12 (views taken into account). They have a good understanding of the impact of their behaviour on each others’ right to learn, and believe that learning about the UNCRC has helped them to be more respectful in the classroom.

All children reported that they felt safe, and were treated fairly by school staff. The P7 children acted as ‘buddies’ to the new P1s, and some were also trained as Peer Mediators – this was linked to article 3 (best interests of child).  A Buddy Bus stop was used to ensure that no-one was excluded in the playground. There is a very inclusive ethos, and children made sure those with additional needs were included – for example they were all learning Makaton to help support a new P1 child. All pupils believed that they were better at resolving conflict without the input of an adult, and this was corroborated by the headteacher and other staff interviewed.  One P6 girl noted that “I am proud of how we all get along and if we have a disagreement we can help each other”.  Another P6 commented that “There is a lot less bullying since we have been learning about rights.” New pupils to the school felt that they had been made to feel very welcome. The nursery teacher also observed that the pre-school children were more aware of themselves, their feelings and how to keep safe. 
The pupils were very able to link global issues to the UNCRC – for example a Fairtrade coffee morning was linked to right to education and health; The P5 children had learned about the Ndebele tribe and linked this to article 30 (enjoyment of own culture). The local cubs leader explained to the assessors that the children attending her group from Bervie school were very aware of global issues and could discuss these confidently, using the language of the UNCRC.

Summary
Standard D is particularly strong. 
All pupils interviewed felt their views and opinions were valued and listened to, and this was reflected in questionnaire responses. Since achieving Level 1 there has been an emphasis on ensuring the Can do Council was fully representative, and it was evident the group was highly thought of. Pupils were able to make suggestions or raise issues with the council through an Open Surgery, a suggestion box or in class meetings. The pupils could give many examples of where their views had resulted in action for example the pupils had initiated a link with another local school, and they regularly met up to share ideas; pupils were actively involved in redesigning the school garden into a sensory garden. A parent noted that “Pupils really do have a voice” and was able to explain how pupils’ ideas about a Gala Day were listened to and acted upon by staff, other pupils and the BSA. 
Pupils were fully involved in making decisions about their learning and were very confident that they could speak to adults in the school about any concerns or ideas and have their views taken seriously. 

Pupils reported that they learnt about rights and global issues through the internet, topic work and displays. They had made links between their ICT suite and Book Week to article 17 (right to information)
The school carries out extensive work to develop Global Citizenship skills and understanding.    The school sponsors a child in Dominican Republic and also has well established links with Malawi. Opportunities are taken to maximise learning from these links, and pupils understand the positive outcomes they help to achieve. There were also examples of a number of other initiatives to promote active citizenship. For example the school took part in a ‘Rights in Action’ day to raise awareness of the UNCRC with the local community – this was planned by the pupils, and also involved the writing and signing a song about rights. A Global Citizenship project involved the whole school learning about children in different parts of the world and their enjoyment of rights – the focus was on exploring similarities and differences and avoiding stereotypes. Children presented their work to each other and to parents. The nursery was also involved and explored the lives of children in Kenya, with a grandparent who was able to bring in photos. The nursery children took part in a fundraiser and focussed on the right to clean water. The nursery teacher noted that this has sparked their interest in international education, and they often look at the globe. The whole school has been working with a local Development Education Centre to raise awareness of Global Issues. The children have a very strongly developed understanding of cultural diversity and similarities/differences.  They also had a strong awareness that rights abuses could arise in their school and local environment as well as in other parts of the world.

Locally the children had been involved in a beach clean up, and each class has adopted a street for a litter pick. A number of children had been working with a local residential home and they had also become involved in a local campaign to improve their local playpark. During science week they had performed a play for other schools, parents and the community about sustainability issues – notably carbon footprint and pollution, which they linked to UNCRC. The school also participates in the John Muir Award Scheme (an environmental Award) and the Green Power Car Challenge. 
Since achieving Level 1 strong links have been made with local businesses, and the P4 class arranged their own ‘Dragon’s Den’ where they had to work in groups, develop an idea and market it to local business leaders and a P7 pupil. The children linked this to article 29 (goals of education). The school has also moved forward in strengthening links between the Can do Council and the BSA, with reps from both groups attending each others’ meetings – an example of a collaborative action arising from this was a letter going to the Local Authority expressing concerns about parking and congestion at the school gates. This was in the process of being addressed at the time of the assessment.
The pupils, staff, parents and community member spoken to at the assessment all understood how these learning opportunities upheld the rights of children locally and globally.

 








�THE ASSESSMENT IN DETAIL








Standard A: 


Rights-respecting values underpin leadership and management








Standard B: 


The whole school community learns about the CRC








Standard C: 


The school has a rights-respecting ethos








Standard D: 


Children are empowered to become active citizens and learners
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